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The CLT Approach in ELT : Its Effectiveness in the ESL
and EFL Contexts-\vith Special Reference to the

Context of Bangladesh

Ahmad l\,Iahbub-ul-Alam t'

Abstract

Itt lhe {ield r-tf lartguu,qe teac'ltitt,q, tilun\ rtrctlntls ure n(^t: L'on-

sitleretl tt.t ottltlttratl ottes tttul sottte o.f thetn ctre.suitl ul reuth,to
httt,e bccrt olt.solele. Nott.'-rL-tluy.t, thc luneuoge teuchirt!
rttelltocL tltut get,s muc'Jt prioritt, is llte Corrurrttrtic:ctliye Lort-
g,L.tuge Teu.c'ltirt,q (CLT) Tltis prirtrirl rs grlcrt irr botlt ESI-
(Dtclis'lt os u Ser:oncl LartgLruge) untl EFL (Drgli.;lt us rr Fot'-
aign Luitguti.qe) corttc,t'ls. IJut lhare lies u tlttestiorr: *'ltetlrt't'
tlte CLI'tpprouclt solt,cs ull the problartr.s itt tcucltittg tL sec'otttl
or.foreigtt ltutgLtuge or not. Attd, x,ltett y:e ore cottsitleritt,.g tltc
Ettglislt lurtgtutgt, {eoc'ltirtg (ELT), obtiousll, tltere r;otna tlre
ttv'o tliffararlt L'onte.\l.t itr llrc tlisc'us'sictrt: tlrc [:SL cutcl tltc EFL-
y,ltile llta.fonner t!r:uls higli.slt o.\ o sc(:ond or rllt'iciul lurr-
guugc, tlre luter tredts i.t us u.foreign one. Artd,.for lhe e.fJectit'c

intplententution o.f' ELT itt Bunglutleslt, we ttrust keap itt oLu'

cort,s'itlcrutiort thttt, Ertglish is not giverL tlrc .ttctttt.\ o.f of't'tciu! rtr
secrtnrl ktrtgLrug,e irr oitt't'orrtt'.\t, rilrhcr, lrcre il i.s u.l'oraitrt lutt-
guilge like un, ctllter lunguu-qc ilport J'ruttt Burrglu -i.e., Ger-
rncLn, Frertch, Arubic, Hittdi, Urclrt, Surtskrit, etc'. Cotrsidering
oll tltese nrentiotrccl ubot,e, utul ul,so cortsiclerirtg the tlteoreti'
cul sLtggestiotts o.f tlrc CLT upprouclt, this cLrtic'le goes ott

sltclv'ing the e.fJ'ectit,enes.e tuttl/or probletn ./ttclctrs rt the CL'1-

ctltptouc.lr in tlrc ESL atrcl EFL cottext,s itt genereil,.fttllrttv'etl lt-t'

u .:pccific'focus on {lrc contert o.t' BtutgLutlash.

'i' Altmacl MahbLrl'r-ul-Alunr, BA (Hons), l\1A (English). DCS (ICSTED Dhakt Cr-ntrc). Cjjl:r['-I
(Allilncc FLlncriisc dc Dacca). Scnior Leclur.er. Departurcnt ot'English. Manitrat Intct'nlt-
tional Univelsity. Grilshan 2, l)haka 1212, Banglaclesh
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IJroadcr Objcctives

Anv approach to languase teaching and lcarning reslllts in its effec-
tirrenc'ss vvhich has to bc rleasuleci on the basis of commancl of lan-
guilse obtainecl by rhe lc:arners.

This article deals rvitir the effectir,'eness that rnay be defirrecl in bliel'as
the outcorne of the effort nrlcle in the mechanism o1'exel'ting the CLT
approacir regarcling ELT in the classroorn context for tire learners to be
cleveloped 'uvith the skills ancl practices oi the sarr-le.

Specific Ob.iectivcs

(i) Ib highlight the l'nnctions of thc English lanuuage reach-
ing and lcarning in the context o1'Banglaciesl-r

(ii) To r-rpholcl the nrethociologies of ELT

(iii) 'lo revierv the approaches of ELf in the classroont envi-
ronment

(iv) To interprcl i.r conrplrrrtire stuclv o{'ELT and CLT

(r,) To convev tl're sr,ritable rvay of teaching anci lear.ning Errg-
lislr irr Brrrrqlrrrlcslr

Keyr,vords : CLI, EUII, ESL, EIrL, Effecriveness. Banglaclesh

Introduction

English is gr:nclrli1, acliltorvieclged to be tl"ie i.vorlci's rnost irnportunr
llLngira5:c."6 In lJangladesh English is contpnlsorily studied starting
f i'oirr plirnr-rry level to the contpletion of the higher secondary levcl.
But cven ul'te, {he contltletion o1'the lon_t trvelve yeals' str-rciies, stu-

cicnts cantrot express thcr-nselves in acceptable English.l Again, oLrt-
srclc tl-ie prirnalv and secondarv schools there appears to be a lalgc
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nulnber of stttclents in the institr-ttions o1'higher rnd llrrthc-1'eclucatiorr
who are interested to learn English t'or li variety of purposcs iii
Banglaclesh.T ltt ctur context. somc institutions ancl coachils cenrers
demand that they can develop the conrpctence in tsnerish amon_g thc
leiirnel's i,vithin short tirne dumtion. But we nrllst not lbrget that, "you
can't expect to learn a foleiqn lansnage in a rveck."l .,Ve are to keep in
n-rincl that the f unction of any language rs to rnake cornmunication
arnong the speakers arncl listeners of the lan_euage. anc[ consecluently,
the purpose ol'languaue teachins is supposerl ,o.lgvelop tlre cornnru-
nicative colrlletence alrong the leurncrs rvhich is the expectec[ our-
cotne as sr-rggestecl theoretically in the clJI'approach in thc cor]tcxt ol'
ELT. So. this article, first. trics to claril'y rvhat communicative Enelish
is. and then goes on highli_thting the theoretical sr:ggestiorrs of rhc
CUI approach, its relevancies rn the E,SL and EFL contexts finclins
ouL it\ cl'l'cetivctte:s.rntl/or lirrrittLtiorr: in oLrl contexl. sLl gccstitig. lrtl\
possiblc el ctive apploiicl'r 1'or ir bettct-English teaching ancl learning
in Banglaclesh.

I-iterature Reviervs

This article is rnainly a critical evair.ration ol the CLT approach as

founcl in the theoretical su-[uestions in Chapter 5 of Approaches urcl

Mcthocis in Language Teaching by J. C. Ilicharcls ancl T. S. Rodgels

al'ter making rr thorough ciiscussion on the chapter in the classroous

Iirl tlrr' 'Anllicd Lirrsrri'tic: rrrrrl ELT' coursc irt trro rlillerertt uttirer'-

sitres (Daml lhsan Universrt)', Dhaka. Rangladestr and N{iinarat Inter'-

nntronal University. l)haka. Ban,slaclesh). trLT Thinking Log &
Course Assi_gnlnents o1'students in the N,iA cliiss also contributcci in

preparing this artrcle. In aclclition to that, reacling and unclet'stantling

difierent lan-9nage tcaching issues as explored in the Encyclopeciiir

Britannica 2002 DeiLrxe Edition CD-ROI\4 Version and also in ciifl'cr'-

ent u,ebsitcs foLrncl by making online seat'ch using ti-tc

http://rvrvrv.gooule.con'r helpeci a lot to clevelop this article. N. S. Prab-
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I -l+ The CLT Approech in ELT: lts l:llcctrvcness in lhe ESL anLl EFi-
Co ntexts-rvi th S pi:ci :ri llc'l crcrrr:c [o tirc C-ontcx t o1' [] rn gl llcsh

hu's (National Universit--v of Singepore). article, "There Is No Bcst
N4ethocl - Wirr,'l'. TtrSOL Qulrtci'lv (\bl. 21. No. 2. Surrmer 1990. p.

l6l - 176) and D. Nulnan's Dcsigning Tasks l'ur thc Communicative
Ciassi'oonr (Ceml-rlidge: Carnbriri_sc Univerr-sity Press: 1989, p. l9-1)

al'e re acl. Llu.lrrl'sloocl and criticlilv vicrvcci rn fr-rrnisi'ring this papcr'.

Moreover'. fc,r lincling out tlie relevlince ol the CLT approuch 1'or lrir

ellecting El-T irr tl-ic contert oi-Blnglaclesh, Lr:ai'rr.itt,e IitL,qli,;lt titt'
Eu.s.,, l\/i1y,by SaclrLrcldin Ahned also contributed as gLridelines lor this

article.

What is Communicative English?

Bei'ole going into the depth let Lrs cliscr"rss the fe atures of tl-re Conrrrr-r-

nicative English in the conte.\t ol its the,rleticel tlellings.

Communicatir,'e English ln l sense is not. a tc-nr to be introducecl

of late rathei clefinccl anci strrdiecl in a broacler scnsc. irlthou-uh rt

has tiiken ri clynamie position in our ircacle rnic environment at

school ancl college lcvcls i'lov/ l cia1,s in Banglacle sh

To niar-ry concerned. r:r:rnrnLrriiclitive English is going to be inter'-
pretccl anci applicd rls one oi'the mcthoclologies in enhancing lan-
gllage ploliciencl,. Whtteve r mi-t\/ be the clefinition of the saicl

telnrs corntttunicutivc English, it is gencraily'r-nerlnt to be a meiir.rs

of exchangrug views of interp|ctation betu'cen at least two per-

solls or groLrps.

It has been observeci thitt the Comrnuniccrtie Englislt Nlctluttls c.ut

bc illustratcci as {'oliorvs :

SPEAKER(S) LISTENER(S)

O In the saicl process. F,n.elrsh is useci by e speakel ancl a listener',

ancl the act of spcaking and listening nray be pcrforrnecl by t$,o or
r-nore incliviclLriils in the r,','ay, of asking or lLnstvet'i ng.

N4any thincs have becn chosen to concentrate ol.r the comururticetive

use of langr-urge by speakers rvith ,t l'erSor) 1'or speakin-9 to the liste ncrs

o

a

a
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rn the context o1' c1'1'ective approach 01'corlrrLrnicative Engiish Ieacling
Lrs to tr vier," of the spoken lantuage lvhich owes il grelit cleal in lts
app|oacl-r to tlte rapidll, developing stlclV of the :tnalvsis apcl 

'eseur.chof discor-rrse ot' disct-tssion ntcasurecl by the language scicritists untl
thinkers o1'the modern langLra_te arLrna. lt has to tte rerlemberecl tliat
langnage learning tnd teaching is a cii-ral rnethod to be used b1, a speak-
er ancl listener. So there shor-rlcl be a suitable practieing
environment to ensurc the srnooth pract.ice of tl-re languagc leerrne rs.

'I'heoretical Suggestions in the CI-l Approach

In the CLT approach. langliage is laken into consiclelittion as thc
n'iedia of conrn-rr-rnication li,he re nieaning is -{iven the highest pliolit,r.
Here the exrct pronnnciiition rbility Iilic thc- uatil,c speakcrs r-s r)ur

suggested; ratlier the clevcloprnent o1' r gciocl comn-runica.tivc cotlpc-
tence is eurphasizecl.E

In the theory oi llngLrage in the CLT approach. lve sec. lanquugc is
considelecl ils a syster.)r ol expression clf mealring, anci inleraction anri

cotnmunicntion iu'c considerecl as its prrmary fr-rnctions. Accorcling to
the CLT Iearning thcory. thc activities that are si-rggestecl are relatccl to
t'eal coti-rt-t-it-rnication. rincL the lcarnci's i.rre to cal'rv olrt tlie nteaningfLrl
tasks. Hele, objectrves u'e silpposecl to reflec-t tite needs o1'rhe learn-

ers. ancl the learners are to inclr"rcic hurctional skills as n,ell as lingr-ris-

tic objectives. In this method, the sy,llabLis u,iii inclucle strlrctLrres,

functions, notions. thenrcs and tasks - eithc-r soure or all of thern ure to
be included in the syllabus. Ancl the oldering ol the
eletnents ol the syllabus is clrided by the learners' need. Acclu'ac1, ef
pronunciation is not thrt n'iuch emphasized in the CLT ;-rppLoach

unlike some other language teaching rlethocls; rather it strongly sr"rg-

gests thiit the learners arc to be engagecl in contmuniciition, and they'

are also to be involved in the processes likc inl'olrnation sharing.
meaning negotiation i,rncl interacl"ion. Unlike soine other langLragc

teaching methocls, in the CIJ approuch, learners play the role of

l3-5
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iictive iralticipators in the class, r,vhereas the teacher is sr-rpposecl to act
like a passive catalyst. Here. learners act as ltegotiators and interac-
tclrs, lnd theit'cir-rty is to shale meantng with e:rch other - _qir'inu r.rs

lvell as taking. On the other hanci, the teacher, here, is the faciiitaror ol'
thc corninunication process u,ho is to ilct as thc counselor ancl the
process rrlanasel'in tl-re class. Frnally. the reqLrirecl n-iaterials tn thc
CLT approach are authentically task-based to plomote the cor-Irllr-
nicative language in practical use or in rcal life situation.l

So farthe thin-us poinlecl out in the above two paragraphs is just a bnel
idea about r,vhat is suggested in the CLT approach. Nor,v we have rtr

figule out the role and elfectiveness of'the CLT approach in the ESI-
:rncl EFL contests.

Eff'ectiveness in the contest of Categorization of the English
Language

One rvell established ciitegorization makes a three-rviiy clistinctron
between a native langr-rag: and a seconcl langi-rage . As a foreign lan-
gLlage English is usecl for intcrnational cornmunication but as a seconcl

language it is chieflv useci lor international pr-rrposes distingr-rishing its
five tvpes of l'unctions firr u'hrch English is clifferent lrom other Ian-

glrages ancl charactenstically ser\/es as a medium.l

O Instrumental Language : l'or formal educatior.r

O Ilelative English : for govelr.)ment aclminisrration iint[ the ]uri
COLIf IS

O Cotnmunicative Englislt : for interpersonal comntunicetion
between tu,o inciivicluais spcaking different lansuascs

O Occupational English : l'or international correspondencc- for'
corrmerce. sclence ancl technology

O Creative English: lor non-technical r,r,riting such as frction arrtl

political worksl



I
t
I

I

I

Ir

F

t"

F
t
I
t

l"

7

N4anarat lnlelnational Universil) Stu'tlies. Vrrl l. No {)1. JLrly 2008 131

The CLI'Approach in the ESL Context

As the CLT approach sllggests, surely, it is effective in the ESL con-
text, because in a language teaching txetllod where langua_qe is treated
priurarily as the medium of cor-nmunication and where the target is to
develop the learners' commlrnicative competence, we cannot ignitr.c
the need of practicing the target language outside the classroonr. Anc[,
this is possible in an ESL context, where Englrsh is -9iven the status of
olficiai language. For example, we can take Australia. where, for tlre
imrnigrants, English is the second lan-suage (SL) l'or comrr-rLrnic;irion.
As there resicie the native speakers of different iangLrages (i.e.. rhe

rmmigrants) who are the learners, it is possible for thenr (the learncr.s i

to plactice English outside the classroom what thev letrn in thc clrr:.
ThLrs, the meaning negotiltion plactice is enhancecl lvith the hli;":t
opportunity even after their routine class hour. So, the CLT is obvioiis
ly a 1'ruitil"rl etlort in an ESL context.

The CLT Approach in the EFL Context

On the other hand, u'e have to think it deeply. hor,v far the CLT
approach can help in an EFL context where the tar_cet langr"rage, Eng-
lish, is not an official language. In an EFL context it is not always pos-

sible for a learner to practice the classroom iearning outside the class-
roon-l. It is possible if the stuclents are from or regularly go to the

Lrpper societies where there reside the tounsts and foreigners ancl aiso

where many other people too otien speak in English. Br-rt rn a collntry
or in a society (considering an EFL context). all do not belong to nor

:illvr.tvs go to iur Llpper class area. Then. my cluestion is. in such case.

how mnch effective the CLT approach is in an EFL context. Yes, it rs

of course possible, but only among the four walls of the ELT class-

room or nraximum inside the boundaly of an English mediunr institu-
tion where the' nredia of comrnunication is English. Otherwise, in an

EFL context, the students who are basically the foreign language llrl-)
learners cannot practiee r,vhat they learn in the classroom - their lesson

r
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and learning tilrgeting the ineaning negotiation and information shar-
ing have every possibility to be a l'ailure.

Limitations of the Communicative English in Our ELT
Classroonl

comrnLrnicative English in Bangladesh has developed an idea slrggest-
ing the said mecl.ranism of teaching and learning English to be con-
flned to the four walls of classroom which may act as an input, but the
environment far from thc classroom appears to be the stage of .enjov-
ing the olrtplrt of the same and.that is cleemeci to tre one kind of linrita-
tions by sor-ne of the language thinkers. There are so many factor.s
responsible for the smooth practice of the elementary skills of English
language. Lack of culturai harmony in the context of communication
gap betrveen teachers and students, as rvell as, the traditionurl one tvay
teaching of the teechers is likely to be an obstacle on rhe way of the
proper practice and participation of the learners.

The CLT Approach in the Context of Bangladesh

Now let us colre to the context ot'Bangladesh, and the mentionable
thing in this context is, there is no use of r.vatering a plant rvhen its
root is not in a good condition. Let me relate the things - in
Banglaclesh, most of the English Ianguage teachers do not have a good

ccln-imand on the langtrage. Then, out'common sense experiences a bit
puzzling situation when we think to :rdapt the CLT approach in our
col'ltext. Sornehow, it becomes an improper idea to practice such an

advanced-level methodology, the CLT approach. ln our context where

our English language teachers do not have enough conficlence ancl

competence.

In Bangladesh, no doubt. ELT is more or less up to the mark only in
some English medium schools and some other very few renorvnecl

schools and colleges, only in twelve Cadet Colleges, and in few public
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and private Universrties. And, it is realll, vel.y h;rrcl to knorv, whether.
there exists any other acLrdemic institution where English language is
practically pracriced. If the cLT approach is inrrocluced in these insti_
tutions (mentionecl above), we crrn expect to _qet frurt out of it, becausc-
in these institutions English is compulsorily usecl as the rneans oi
communictition for the learners to practice their classroom learning
or-rtside the class. BLrt the problem is. this is not the total pictdre of the
entire educational field oi Bangladesh. we have to think for the nrajor_
ity and also for their betterment. othenvise the actuzil problem rvill
alrvirys persist - the stuclents or the Errglish langLiuue learncrs of thc
country will never be able to practice nor to use rvh:rt tlrc1, lear.n in the
classroom in the real Iife situations.

Another p|ullJcnt is. we can lculn dil'terent notiorrs und junctions irr
the cLT classroonr, br:t we cannot practice it in the proper contL-xt.
For example, going to a fish market of Bangladesh, if we stiir.t talkine
to the people and the sl-ropkeepers in the way we are taught in the CLT
classroom, we can surely assllme rvhat will happen - the resr.rlt rvill be
a ZERO COMMIINICATION, while the cLT approach suggests tor.
developi ng comn-iunicati ve competence among the lan_euage learners.

Moreover, as the theory says, there is no set syllabLrs or.collrse c,r-
riculum for the cLT approach. Then, if a teacher- or langr-rage instruc-
tor wants to follorv exactly what is suggested or proposed in rhe CLT
approach, he/she has to be a trained scholar on this ground. Br-rt it is
already mentionecl earlier in this articre that Bangladesh is such a
collntry of the third world where the language instr.uctor-s are Llnaware
of their own languii_qe deficrencies. Then how can they teach Engiish
language properly to brine ollt commlrnicative colnpetence among
their students when even in some cases they themselves (the teacher.s)
do not have the exact and clear conception about 'communicative
compeicrrce'?

In such cases, before adopting the cLT approach in the contexr of
Bangladesh, we have to establish at least one training center w,here the

I

I
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En_elish language teachers will be trained. Br:t then there arises anoth-
er qllestion: who will train these teachers? In that case. we may neeci

to bring foreign/native experts. So, lve see a chain of problen-rs. but o1'

coLlrse, the problerls regarding the 'conlmunicative colnpetence' iu'e

solvirble. The prior steps for solving this issr-re i-lre oLlr pliin r-nalter-s

have to be n-iore cautions and they have to rearriinse the wliole thiug
in a new order.

in fact. this is not the problern thet e-xists in Bangladesh oniy-there are

nrnny countries in the r,vollcl. especially in the EFL context. where
exist the same problcms regarding ELT.

What can be an Eft'ective ELT N{ethod?

Nurv. iet ns have sonrc ne\\ poiirts in the cliscr-ission. * How ntuch
irnl:ortar,ce should we give to the CLT approach ancl its contnbr-rtory

factors in ELT? ShoLrld we grant the CLT approach as a model in lan-
glrage teaching'? Or', is there any other method that can help the ELT l

r\ftel having discussed up to this pornt. now there may arise irn issuc.

i.e.. though rve see, more or less, some contributious of the CLT
approach, at learst better than some other methods like the Grammar'-

Translation one, there also persist some undeniable weak-points in the

CLT approach.

ActLrally. all the langLrage-teachin-e rnethods that ale proposed ancl

rnociified from tirne to time in the history of language teaching by clif-
ferent scholars and lrnguists hirve some contributory factors that can.

no dor-rbt. contribute something in language teaching. But it furlly
depends on time, place and situation. For exampie, where the CLT
approach fails to bring a goocl output in an ESL/EFL context, some

other methods like Situational Language Teaching (SLT) can be par-

tially applied up to that mark to which it can help. So, we cannot go

along with only one langnage teaching rnethod. We cannot considcr

any of the langr:age teaching methocls as the 'best one'. not even thc

CLf method.
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: Conclusion: "There is Some Truth in Every Method" 5

; Belole clrau,ing the conclusion o1'this article. we can quote sornething

- lrom N. S. Prabl-ru's artrcle. There Is No Best N{ethocl - Whv?', pLrb-
)

lishecl in the TESOLQuurterlt,llb1.2-1, No.2, Surnmer 1990. p. l6l
176). To comment on the clifferent lan-nuage teaching methocis, N. S.

' Prabhu says,'It all depends on tire teaching context" (p. 162) and', 
'There is some truth in ever)/ method'(p. 166). Any creative anci criti-

r .ai views are obvious to sLrpport tl-re fact that we have to take into con-

. sideration the context belore strrting or adopting any of the methocls
t- of language teaching. anci accorclingly. rve have to arrange, or if neces-
I. safy reilfrangc the langLtage teaching process iidopting clil rent rele-

: 
r,ant extracts from clillelerrt language teaching methods.

a
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